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Getting to Social Action: The Youth
Empowerment Strategies (YES!) Project

This article describes the social action component of the
Youth Empowerment Strategies (YES!) project funded by
the Centers for Disease Control and Prevention through
its community-based prevention research (CBPR) initia-
tive. YES! is designed to promote problem-solving skills,
social action, and civic participation among underserved
elementary and middle school youth. The after-school
program focuses on identifying and building youths’
capacities and strengths as a means of ultimately
decreasing rates of alcohol, tobacco, and other drug use
and other risky behaviors. The article discusses the con-
ceptual models of risk and intervention and factors con-
tributing to successful social action work, including
group dynamics, intragroup leadership, facilitator skills,
and school-community contexts. Attention is focused on
how the nature of the projects themselves played a key
role in determining the likelihood of experiencing suc-
cess. Implications and recommendations for other youth-
focused empowerment education projects are discussed,
including the effective use of Photovoice in such projects.

Keywords: social action; empowerment education;
Photovoice; youth work

increasingly reflect strength-based approaches
that identify and build on individual and commu-
nity assets (Goodman et al., 1998; McKnight & Kretzmann,
1990) to address high rates of alcohol, tobacco, and other
drug use; antisocial, violence-related, and other risky
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behaviors in youth (Futterman, Chabon, & Hoffman, 2000;
Sanders-Phillips, 1996; N. Wilson, Battistich, Syme, &
Boyce, 2002; N. Wilson, Syme, Boyce, Battistich, &
Selvin, 2005).

An increasing appreciation of the potential of youth as
critical thinkers and problem solvers has led to a number
of new programs that apply an asset-based approach
(Blaine et al., 1997; Tencati, Kole, Feigher, Winkleby, &
Altman, 2002; Wallerstein, Sanchez-Merki, & Dow, 2004),
using problem posing as a way of engaging youth in col-
lectively working on issues that they themselves iden-
tify as topics for school or community-level change
(Schensul, LoBianco, & Lombardo, 2004; Wallerstein,
2002; Wallerstein, Larson-Bright, Adams, & Rael,
2000). Exemplifying this alternative approach, the Youth
Empowerment Strategies (YES!) project was designed to
promote problem-solving skills, social action, and civic
participation among underserved elementary school
youth in West Contra Costa County, California (N. Wilson
et al., 2006). The YES! project model is well grounded in
earlier empowerment intervention efforts and has part-
nered with key individuals from these earlier efforts on
the design, training, and implementation of the YES!
program. YES! has adapted many elements of the earlier
Adolescent Social Action Program (ASAP) in
Albuquerque, New Mexico (Wallerstein et al., 2004).
ASAP was a youth-centered empowerment model pre-
vention program implemented in more than 30 middle
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and high schools in vulnerable neighborhoods. The goals
of ASAP were to reduce morbidity and mortality, encour-
age youth to make healthier choices, and use empower-
ment education, including facilitator-led critical dialogue
about youths’ experiences, to actively engage youth in
social and political action in their schools and neighbor-
hoods (Wallerstein et al., 2004). ASAP, in short, modeled
the strengths-based empowerment approach that is cen-
tral to the YES! program.

The YES! program has also incorporated the
Photovoice method, defined as “a process by which
people can identify, represent and enhance their com-
munity though a specific photographic technique”
(Wang, 2003, p. 179; Wang & Burris, 1994). In the YES!
project, youth use their own photographs as the start-
ing point (trigger) for personal writing and facilitator-
led in-depth discussions, leading to social action.
Formation and implementation of an action plan is a
central part of the Photovoice method, which has been
used effectively with diverse groups (Strack & Magill,
2004; Wang, 2003; Wang & Pies, 2004).

Following a brief description of the community context
in which the YES! program operates, we provide an
overview of the program and describe the conceptual risk
and intervention models on which the project is based.
We then explore the factors that influence the ability of
youth groups to identify common themes and develop
and implement social action projects to address their con-
cerns. Implications and recommendations for other youth

396 HEALTH PROMOTION PRACTICE / October 2008

empowerment and social action—oriented programs are
discussed, with special attention to the challenges posed
by such approaches with preteen and teen populations.

COMMUNITY CONTEXT

The urban youth in the YES! project’s densely pop-
ulated school district are faced with high rates of
poverty, substance abuse, homicide, teen births, and high
school dropout rates and live in neighborhoods whose
high unemployment rates (American Factfinder, 2000;
Community Health Assessment Planning and Evaluation
Unit, 2003) may contribute to feelings of lack of control,
hopelessness, alienation, powerlessness, depression, and
a decreased sense of purpose in life (DuRant, Cadenhead,
Pendergast, Slaven, & Linder, 1994; Link & Phelan, 2000;
Mirowsky, Ross, & Reynolds, 2000; Sanders-Phillips, 1996;
Wallerstein, 1992; N. Wilson et al., 2005). Such feelings
are often grounded in the harsh realities of life in low-
income neighborhoods. However, they may also reflect
what Lerner (1991) called “surplus powerlessness”—
the degree to which feelings of hopelessness and inabil-
ity to bring about change exceed the actual degree of
powerlessness inherent in the situation. In contrast to
these troubling facts of life are positive factors, such as
multi-ethnic neighborhoods rich in cultural and civic
organizations, and a tradition of organizing and com-
munity building around environmental health hazards
and other problems (Community Health Assessment
Planning and Evaluation Unit, 2003; El-Askari et al.,
1998; Minkler, 2000).

INTERVENTION: THE YES! PROGRAM

The YES! project is a 3-year after-school program
and research project based on the principles of indi-
vidual and community empowerment (Wallerstein, 1992;
Zimmerman, 2000) and community-based participa-
tory research (Castelloe, Watson, & White, 2002; Israel,
Schulz, Parker, & Becker, 1998). Empowerment education
incorporates in its approach components of positive
youth development, as stated by various interventionists
and researchers. In collaboration with others, Catalano,
Berglund, Ryan, Lonczak, and Hawkins (2004) defined
positive youth development programs as approaches that
seek to address one or more of 15 objectives. Included in
positive youth development are: opportunities to build
competence (skills and resources for developing healthy
options, developmentally appropriate skill-building
activities), confidence (opportunities for making deci-
sions, positive self-identity), connection (primary or
secondary support, bonding with others, relationships
with caring adults and peers), character (a sense of
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responsibility for self and for others), caring (a sense of
belonging), and contribution to the community (partici-
pation in meaningful community work). Empowerment
education adds the participatory strategy of youth identi-
fying their issues, and planning and engaging in social
action to change underlying conditions that cause dis-
tress and ill health. Link and Phelan (1995, 2000) sug-
gested that merely addressing the symptoms of problems
without changing the fundamental underlying cause of
problems may explain the persistent relationship
between socioeconomic status and disease outcomes.
They noted that individuals use available resources to
cope with potential risk and create strategies to deal with
risk and maximize opportunities. Mirowsky et al. (2000)
pointed out that people with fewer resources have a
reduced capacity to overcome more difficult and serious
hardships in their lives. These resources, and levels of
neighborhood poverty, are directly related to levels of
health, sense of well-being, and sense of control over
one’s life. The importance of the role of power and con-
trol in the lives of children also has been discussed, with
Prilleltensky, Nelson, and Peirson (2001) noting that the
major focus is on affective and cognitive dimensions of
powerlessness, rather than on social and political dimen-
sions of power. These investigators define power and
control as having opportunities to (a) access materials
and resources that satisfy basic human needs, (b) exercise
participation and self-determination, and (c) experience
competence and self-efficacy.

The goal of the YES! program is to help vulnerable
children have healthy, fulfilling lives and a sense of
hope for the future. We hypothesized that children’s
active involvement in participatory approaches to
social action will help them develop a stronger future
orientation, while helping to create a sense of cohesion,
efficacy, and perceived influence over their world. We
further hypothesized that having a sense of future will
promote healthy behaviors and increase children’s
awareness of some behaviors as healthy or as risky
(evaluation of these data are forthcoming).

CONCEPTUAL RISK AND
INTERVENTION MODELS

The YES! conceptual risk model states that individu-
als living in distressed neighborhoods have higher
levels of exposure to environmental and social disorder
(N. Wilson et al., 2006). According to the model, this
increased exposure leads to negative changes in beliefs
and attitudes, which in turn result in decreased health-
promoting behaviors. In young adolescents, violence; use
of alcohol, tobacco, and other drugs; early school leaving;
antisocial behaviors; unwanted pregnancy; and depression

are problematic, in terms of youth development, and as
markers for later health outcomes (see Figure 1).

The YES! intervention model (Figure 2) posits that
participation in YES! groups has a positive influence
on beliefs (e.g., future orientation and efficacy at the
personal and group levels) and teaches a repertoire of
behaviors (e.g., collaboration skills) that, in turn, posi-
tively influence proximal outcomes, such as willing-
ness to use conflict resolution skills, and group
collaborative decision making, in the pursuit of mean-
ingful community participation, ultimately resulting
in increased health and wellness outcomes (N. Wilson
et al., 2006). Although these models are presented as
linear, they are interactive.

We now describe the application of empowerment
education as a strategy for early adolescents to generate
health-related social action.

PROGRAM IMPLEMENTATION
Participants

In the fall of 2003, participants were recruited in five
elementary schools with underserved minority popula-
tions. Because we contend that exposure to social and
environmental disorder in the community places these
children at risk, we recruited through presentations to
all fifth-grade classrooms. All volunteers from whom
we received caregiver consent and student assent were
assigned to same gender groups of 6 to 10 students.
Together with a small number of continuing sixth
graders from the pilot year, there were 122 participants
in 13 groups.

Facilitators

Critical to the success of the YES! project was the care-
ful selection and training of high school and college-aged
group facilitators, which has been discussed elsewhere
(N. Wilson et al., 2006). Pairs of facilitators worked with
each group. Apart from providing instruction in the cur-
riculum, facilitators guided the groups in their decision
making and project development. Facilitators received
training in the goals of empowerment education, facili-
tating critical dialogue, community-organizing strategies,
group management, multicultural understanding, famil-
iarization with health issues in the community, and child
development.

Curriculum and Preliminary Activities

Detailed weekly curriculum guides charted the session
agendas up to the point where groups developed their
social action projects. The YES! curriculum (Dasho &
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FIGURE 2 Intervention Model

NOTE: PAR = participatory action research; ATOD = alcohol, tobacco, and other drugs.
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Wilson, 2003) was designed to cover four domains:
team building, photography, empowerment education-
based activities, and the steps involved in developing a
group-identified social action project. Group formation
and photography were emphasized during the first 6 to
7 weeks. Activities included team building to create a
sense of group cohesion and identity, basic instruction
on how a camera works, and concepts of photographic
composition.

The core of the empowerment education activities
was the use of Photovoice leading to group critical dia-
logue to generate a social action project. In Photovoice,
participants represent their world with photographs
that they then analyze to surface their meaning. The
format for reflecting on the photographs is to respond
in writing (a “freewrite”) to the following questions
(which are referred to by the acronym SHOWeD): What
do we See in this picture? What’s really Happening?
How does this relate to Our lives? Why does it exist?
What can we Do about it? (Shaffer, 1983). To prepare
for this intellectual work, the groups first did prelimi-
nary activities to learn to take documentary pictures
and to write about images. The groups described their
school environment by drawing a large map of their
school, on which they posted the photos of qualities
or characteristics of their school (e.g., clean or dirty, scary
or peaceful, friendly or unfriendly, etc.). Student groups
brainstormed for places in their school that they felt
represented the qualities. We also prepared partici-
pants for writing or “freewrites” by asking them to cre-
ate storyboards, using a sequential series of stick
drawings while working from a picture they had taken
of their family, to imagine past and future events
causally related to the picture and to describe their
concerns and hopes about these imagined pictures. The
purpose of the freewrites was to pose questions that
supported deeper level thinking of cause and effect.

The Photovoice assignment involved taking pictures
of assets and/or issues at the school that either pro-
moted (assets) or prevented (issues) health, safety, or
happiness at the school. Facilitators assisted students
who appeared to have difficulty in understanding the
assignment or who had difficulty actually writing.

After doing and presenting their freewrites individ-
ually, group members engaged in facilitated discussion
about the effects of the assets and issues at the school.
In these discussions, or “critical dialogues,” facilitators
strove to elicit deeper thinking from the group, often
employing the questions from SHOWeD. The intent of
critical dialogue is for the group to consider why these
individual experiences are public concerns, and to
clarify their underlying root causes. Through these dis-
cussions, the group was to explore the social context

and the “causality” involved in conditions to frame the
purpose of social action.

Each group ranked the importance of issues and
assets they had identified according to the following
criteria: Which idea might make the biggest difference
at the school? Which idea might have a chance to suc-
ceed? What are the reasons this project would or would
not be a good idea? Which idea would you want and be
able to work on? After voting to determine the high-
priority topics, the groups considered the goal of poten-
tial projects to address these topics. The facilitators
provided additional criteria to consider: Is the project
worthwhile? Is it winnable? Does it exclude other kids
in the school? Can we finish it? Can we afford it? The
groups researched these questions and then, in a sub-
sequent session, chose a topic by consensus or by voting.
Facilitators introduced examples of community-organiz-
ing strategies such as using presentations or media for
awareness campaigns, petition drives to influence pol-
icy, and organizing volunteer community action. The
groups posted comments about potential project ideas
on flip chart pages placed around the room to get all
group members’ input, discussed these responses, and
then determined the specific method for the project.
Each group presented its project to school personnel
for support and approval.

SOCIAL ACTION PROJECTS

The groups came up with four distinct types of
social action projects: (a) awareness campaigns about
conditions at school, for example, poster campaigns
concerning potential teacher layoffs, a school vote to
have the school district fix a shack on campus that was
graffiti- and bullet-hole laden (three groups); (b) school
behavior campaigns, for example, skits on subjects
such as why rumors cause fights, good and bad ways to
get attention, the importance of talking to adults about
what is bothering you (five groups); (c) clean-up pro-
jects, for example, painting bathrooms to remove graf-
fiti, cleaning up litter on a playground (two groups);
and (d) projects to improve school spirit, for example,
school spirit t-shirts and a yearbook (two groups).
Finally, one group was unable to move beyond creating
an exhibition of its issue and asset photographs.

Even though some groups used similar methods for
their social action project (i.e., skit presentations or
petition drives) the depth of the projects varied tremen-
dously. The degree of success group members experi-
enced with their projects was determined by the
interaction of a variety of factors, including group
dynamics and task readiness, leadership within the
groups, and situational conditions in the schools (e.g.,
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project support by key school personnel). It is beyond
the scope of this article to address how this constella-
tion of factors played differentially in each group.
Instead we focus in some detail on the question of how
to determine the success of the projects and factors that
inhibited success. An important part of the YES!
program was that the groups establish their own crite-
rion for measuring success of their projects.

As discussed previously, the intent of the curricu-
lum was to have the groups come up with consensually
determined measures of success for their social action
projects. We found that most groups did not conduct a
thorough evaluation of their project because they fin-
ished at the end of the school year. Consequently, the
most salient criterion from the youth perspective was
twofold: “Was the project completed?” and “Did we
try?” For example, rather than conducting a survey to
see if their presentations affected attitudes in the
school, groups relied on their own feelings about how
the presentation went (e.g., “They liked it,” or “They
laughed at us ’cause we messed up.”) The group that cre-
ated the yearbook did not like its appearance because
they could not afford “quality” materials, yet they
vastly outdistributed the “t-shirt” group who, in con-
trast, thought they were successful because they liked
their design. However, many groups were able to point
to measures of success such as the number of people
who signed a petition or volunteered to help at a clean-
up event. Group members typically analyzed their own
success solely in terms of their level of effort (e.g., “We
worked hard.”) rather than by examining the ways in
which their action plan was or was not effective.
Whatever the groups’ intentions and level of effort, appro-
priateness, ambitiousness, and opportunity, it is also
valuable to consider the project within the social and
environmental climate that placed constraints on the
group social action projects.

Appropriateness

A foundational idea of empowerment education is
that participants need to collectively identify the root
cause of an issue to design an appropriate strategy for
practical action. Thus, the first constraint was the
appropriateness of the project given the problem. The
curriculum emphasized the centrality of critical dia-
logue for identifying the “problems behind the prob-
lem” or the underlying causes of the groups’ issues.
Facilitators varied, however, in their success at pro-
longing these discussions. For example, when group
members became excited about a project, they often
resisted discussing more abstract concerns about whether
the project addressed symptoms or root causes. Although
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charting criteria was a good tool to help dissuade groups
from undertaking something too costly or impractical,
there was no way to reinvestigate their “causal model”
when the social action projects were consensually chosen.
Facilitators did exert some preemptive control when
project suggestions seemed inappropriate. Because all
projects needed support of school principals or their
representatives, the projects also needed to be appro-
priate for the school institution.

Ambitiousness

The second constraint on a project’s potential for suc-
cess was the ambitiousness of the project. Several groups
had unrealistic ideas about what could be accomplished
in the time available for their social action projects.
Typically groups were not ready to begin their projects
until there were just 4 weeks remaining in the school
year. Because schools closed for the summer and cofa-
cilitators were unavailable during that time, there was
no possibility of extending projects into July.

Aside from the limitations of time, some groups mis-
judged the “degree of difficulty” of projects they pro-
posed. Intermediate success goals were determined so
that the group members could feel successful if they met
some, but not all, of their goals. Working to avoid quixotic
efforts, facilitators used dialogue to help the groups to
decide on projects that would not encounter strong resis-
tance within the school community. For example,
although complaints about school food were rampant,
groups were able to see that this could not be addressed
late in the school year. Nonetheless, the groups’ enthusi-
asm for their topics often led to scheduling additional
group meetings, having facilitators take the lead on work
that would have been done more slowly by group
members (e.g., editing skit scripts), or to cutting down the
original scope of the project. On the underachieving end
of “ambitiousness” was the group that only produced an
exhibit of its assets and issues photographs.

Opportunity

The third constraint on success was the opportunity
that occurred within the school community context.
Several social action projects benefited from situational
conditions. For example, one group had conflicts decid-
ing on the content of their skit and was not ready to pre-
sent it until the last day of school. The principal gave
them the opportunity to present at the final assembly.

Because the facilitators were not part of the school
staff, they had a limited understanding of potential oppor-
tunities or resources available within the school. Although
YES! program staff often were in a better position to
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find out about school-based resources, ideally, group
members would have the experience of researching the
resource possibilities. The school spirit t-shirt project
became feasible because a school staff member had
access to a silkscreen studio. A group’s bathroom paint-
ing project did not require a planned fund-raising
activity because a janitor was able to quickly supply
free paint. On the other hand, some groups were
thwarted when they were not allowed access to school
resources or use in-school time to meet. Finally, one
group, which was enthusiastic about its plan to clean
up a creek behind the school that had been used as a
dumping ground, was thwarted by numerous obstacles,
including the requirement that U.S. $1 million of insur-
ance be purchased in advance of the clean up. Although
this group was able to considerably narrow its project
(creating a rap song about the need for and performing
it as part of their informational efforts at a school fair),
this more limited effort did not generate the level of
excitement of their original proposal.

DISCUSSION: IMPLICATIONS
FOR PRACTICE

The experiences of the first cohort of the YES! project
with the social action component of this program sug-
gest a number of challenges and recommendations that
may be useful for health educators and others interested
in adapting and applying this model in work with pread-
olescent youth. The key to empowerment interventions
is that group dialogue and reflection leads to action. This
project has grappled with finding the appropriate scope
of that social action for early adolescents. Although
Wang and Burris (1994) maintained that the Photovoice
method should result in change at the policy level, oth-
ers have noted that children have limited social capital
to initiate such change (Strack & Magill, 2004) and that
community service would be a desirable outlet. By lim-
iting the boundaries of the community to the school,
YES! afforded its participants an appropriately familiar
arena and ready allies (school staff and other youth).

Time was a significant constraint for the ambitious-
ness of the social action projects and for the YES!
program itself. In particular, youth programs will dis-
cover that scarce time forces a compromise in the time
allocated to photography, Photovoice freewrites, criti-
cal dialogue, and conducting the social action projects.
Photography is an incentive for participation and a
vehicle for Photovoice. Participants wanted to spend
more time taking pictures, and facilitators reported not
having enough time to engage participants in critical
dialogue about pictures or to assist reluctant writers in
expressing their ideas in freewrites.

Because critical reflection on actions taken is an inte-
gral part of empowerment work (Freire, 1973), time also
is needed during the social action phase to enable this
reflection, dialogue, and resultant learning to take place.
One reason performing skits was so popular was that this
is a way to physically realize the group members’ social
analyses. Programs may want to have facilitators with
some experience in drama who can successfully coach
these performances. Taking a cue from the ASAP
(Wallerstein et al., 2004), however, skit performance and
similar activities should also always be followed by dia-
logue with the audience so that the skit itself is used as a
trigger for a meaningful discussion of the issues and
assets portrayed and how the problem might best be
understood and addressed. Our experience suggests that
with this age group, and when the project has been
decided on, 4 months (90 minutes x 16 weeks) would be
a good period of time to develop and evaluate a mean-
ingful social action project.

The degree of empowerment group members experi-
ence may depend on the level of effort, which is some-
what determined by the group members, and the success
of that effort, which may be heavily influenced by exter-
nal factors. Therefore, it is essential for the projects to
have multiple markers of success. Many groups did not
have the opportunity to assess the impact of their work
because, for example, they did not receive a response to
their letters, or had not considered how to find out if
the intended message of their skit had been understood
by their audience and had no more meetings in which
to consider how to do this before the semester ended.
Based on this experience, the YES! project is now
building a self-evaluation component into the social
action planning process, and continuing to expand and
modify the YES! curriculum to promote more richly
developed social action projects.

An additional consideration in planning youth
empowerment work is that, in an after-school context,
program activities cannot be exclusively “school-like.”
Children this age demand a balance of play and physi-
cal activity to go along with discussion, writing, and
groupwork. Building in time for parties, games, and
other non-work-like activity is critical to participant
retention and overall program success in meeting the
needs of youth participants and achieving program
goals (N. Wilson et al., 2006).

In summary, according to the YES! intervention model,
each of the planned activities and group processes, (e.g.,
team building, social skill development, Photovoice, crit-
ical dialogue, democratic decision making, and partici-
pating in social action, reflection, and self-evaluation),
contribute to individual and group efficacy. A program
should not develop a scope and sequence of activities to
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address these objectives separately but ideally, address
them synergistically, embedded in the course of authentic
action. For example, isolated team-building activities are
less potent than teamwork in a meaningful project.

The YES! program provided the facilitators with a
weekly curriculum up to the point of a group’s selection
of their social action project. It was essential that the facil-
itators have a clear understanding that they were to be the
“headlight,” or keeper of the vision, of the program if a
group was stuck. Facilitators and program staff should
continually discuss how to handle situations that might
have an impact on empowerment. For example, who
should make a decision, the group or the facilitator? That
depends on several factors, such as the effect on the
group’s sense of efficacy and control, the relative impor-
tance of the decision, and the amount of time available to
the group to gain the understanding or resources to make
the decision. This uncertainty makes the facilitator’s role
challenging and exciting. Ultimately, a participatory
action project with early adolescents cannot be contained
in the casing of a curriculum but must be guided and nur-
tured as it grows.

CONCLUSIONS

The YES! project offers a theoretically driven inter-
vention, grounded in principles of empowerment and
participatory research, and places a special emphasis on
critical thinking and moving into action. Our experi-
ence with social action projects revealed much that
may be useful to others interested in designing youth
empowerment programs. First, youth workers should
design programs to engage participants in social action
early in the group’s formation and allow sufficient time for
completing and evaluating its project. Second, program
plans must address the time constraints that limit the
depth of the intervention, namely the duration and
number of available sessions and the need to balance
project-related work with recreational activities. Third,
YES! was designed originally to involve participants for
3 years. However, any multiyear youth program will
also face participant attrition, which alters the constitu-
tion of the groups and creates other challenges. Fourth,
facilitators need to help youth look for the “problems
behind the problem” and to move beyond their initial
opinions to explore social context. Fifth, programs will
be faced with time pressures and other constraints
underscoring the need to monitor and address the
appropriateness, ambitiousness, and opportunities of
the projects as they are being proposed. Project staff
should be prepared to help clear the path for social
action projects to improve their likelihood of success.
Despite the challenges presented, the YES! program’s
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strategies hold potential for refining programs that seek
to involve preadolescent youth in identifying, design-
ing, and conducting social action projects in the context
of community-based prevention research.

REFERENCES

American FactFinder. (2000). Profile of selected economic char-
acteristics, Richmond City, California. Retrieved June 30, 2003,
from http:\\www.factfinder.census.gov.

Blaine, T. M., Forster, J. L., Hennrikus, D., O’Neil, S., Wolfson, M.,
& Pham, H. (1997). Creating tobacco control policy at the local
level: Implementation of a direct action approach. Health
Education & Behavior, 24(5), 640-651.

Castelloe, P., Watson, W., & White, C. (2002). Participatory change:
An integrative approach to community practice. Journal of
Community Practice, 10(4), 7-31.

Catalano, R. F., Berglund, M. L., Ryan, J. A. M., Lonczak, H. S., &
Hawkins, J. D. (2004). Positive youth development in the United
States: Research findings on evaluations of positive youth devel-
opment programs. Annals of the American Academy, 591, 98-124.

Community Health Assessment Planning and Evaluation Unit,
C. C. C., Health Services Department. (2003). Analysis of state
of California death statistical master file. Martinez, CA: Contra
Costa County Health Services Department.

Dasho, S., & Wilson, N. (2003). Youth Empowerment Strategies
curriculum guide. Youth Empowerment Strategies project.
Unpublished manuscript.

DuRant, R. H., Cadenhead, C., Pendergast, R. A., Slaven, G., &
Linder, C. W. (1994). Factors associated with the use of violence
among urban Black adolescents. American Journal of Public
Health, 84, 612-617.

El-Askari, G., Freestone, J., Irizarry, C., Kraut, K. L., Mashiyama,
S. T., Morgan, M. A., et al. (1998). The Healthy Neighborhoods
Project: A local health department’s role in catalyzing community
development. Health Education & Behavior, 25(2), 146-159.

Freire, P. (1973). Pedagogy of the oppressed. New York: Seabury Press.

Futterman, D., Chabon, B., & Hoffman, N. D. (2000). HIV and AIDS
in adolescents. Pediatric Clinics of North America, 47(1), 171-188.

Goodman, R. M., Speers, M. A., McLeroy, K., Fawcett, S., Kegler,
M., Parker, E., et al. (1998). Identifying and defining the dimen-
sions of community capacity to provide a basis for measurement.
Health Education & Behavior, 25(3), 258-278.

Israel, B. A., Schulz, A. J., Parker, E. A., & Becker, A. B. (1998).
Review of community-based research: Assessing partnership
approaches to improve public health. Annual Review of Public
Health, 19, 173-202.

Lerner, M. (1991). Surplus powerlessness: The psychodynamics of
everyday life and the psychology of individual and social trans-
formation. Atlantic Highlands, NJ: Humanities Press.

Link, B. G., & Phelan, J. C. (1995). Social conditions as funda-
mental causes of disease. Journal of Health and Social Behavior,
(extra edition), 80-94.

Link, B. G., & Phelan, J. C. (2000). Evaluating the fundamental
cause explanation for social disparities in health. In C. E. Bird,
P. Conrad, & A. M. Fremont (Eds.), Handbook of medical sociology
(5th ed., pp. 33-46). Upper Saddle River, NJ: Prentice Hall.

Downloaded from http://hpp.sagepub.com by Carmen J. Head on June 12, 2009


http://hpp.sagepub.com

McKnight, J., & Kretzmann, J. (1990). Mapping community capac-
ity. Evanston, IL: Northwestern University, Center for Urban
Affairs and Policy Research.

Minkler, M. (2000). Participatory action research and healthy
communities. Public Health Reports, 115(1 & 2), 191-197.
Mirowsky, J., Ross, C. E., & Reynolds, J. (2000). Links between
social status and health. In C. E. Bird, P. Conrad, & A. M. Fremont
(Eds.), Handbook of medical sociology (5th ed., pp. 47-67). Upper
Saddle River, NJ: Prentice Hall.

Prilleltensky, I., Nelson, G., & Peirson, L. (2001). The role of
power and control in children’s lives: An ecological analysis
of pathways toward wellness, resilience and problems. Journal of
Community and Applied Social Psychology, 11, 143-158.
Sanders-Phillips, K. (1996). The ecology of urban violence: Its rela-
tionship to health promotion behaviors in Black and Latino com-
munities. American Journal of Health Promotion, 10, 308-317.
Schensul, S. L., LoBianco, L., & Lombardo, C. (2004). Youth partici-
patory research (youth-PAR) in public schools: Opportunities and
challenges in an inner-city high school. Practicing Anthropology,
26(2). Available at http://www.sfaa.net/pa/pa26-2.html

Shaffer, R. (1983). Beyond the dispensary. Nairobi, Kenya: Amref.

Skogan, W. G. (1990). Disorder and decline: Crime and the spiral
of decay in American neighborhoods. Berkeley: University of
California Press.

Strack, R., & Magill, C. (2004). Engaging youth through Photovoice.
Health Promotion Practice, 5(1), 49-58.

Tencati, E., Kole, S. L., Feigher, E., Winkleby, M., & Altman, D. G.
(2002). Teens as advocates for substance use prevention: Strategies
for implementation. Health Promotion Practice, 3(1), 18-29.
Wallerstein, N. (1992). Powerlessness, empowerment, and health:
Implications for health promotion programs. American Journal of
Health Promotion, 6, 197-205.

Wallerstein, N. (2002). Empowerment to reduce health dispari-
ties. Scandinavian Journal of Public Health, 30(Supp 59), 72-77.
Wallerstein, N., Larson-Bright, M., Adams, A. R., & Rael, R. M.
(2000, November 14). Youth Link: A youth policy leadership

program in New Mexico. Paper presented at the American Public
Health Association, Boston.

Wallerstein, N., Sanchez-Merki, V., & Dow, L. (2004). Freirian praxis
in health education and community organizing: A case study of
an adolescent prevention program. In M. Minkler (Ed.), Commu-
nity organizing and community building for health (2nd ed.,
pp- 218-236). New Brunswick, NJ: Rutgers University Press.

Wang, C. C. (2003). Using Photovoice as a participatory assess-
ment and issue selection tool: A case study with the homeless in
Ann Arbor. In M. Minkler & N. Wallerstein (Eds.), Community-
based participatory research for health (pp. 179-186). San
Francisco: Jossey-Bass.

Wang, C. C., & Burris, M. (1994). Empowerment through photo
novella: Portraits of participation. Health Education Quarterly,
21,171-186.

Wang, C. C., & Pies, C. A. (2004). Family, maternal, and child
health through Photovoice. Maternal and Child Health Journal,
8(2), 95-102.

Wilson, N., Battistich, V., Syme, S. L., & Boyce, W. T. (2002). Does
elementary school alcohol, tobacco and marijuana use increase
middle school risk? Journal of Adolescent Health, 30(6), 442-447.

Wilson, N., Minkler, M., Dasho, S., Carrillo, R., Wallerstein, N., &
Garcia, D. (2006). Training students as partners in community based
participatory prevention research: The Youth Empowerment
Strategies (YES!) project. Journal of Community Practice, 14(1/2),
199-216.

Wilson, N., Syme, S. L., Boyce, W. T., Battistich, V., & Selvin, S.
(2005). Adolescent alcohol, tobacco and other drug use: The
influence of neighborhood disorder and hope. American Journal
of Health Promotion, 20(1), 11-19.

Wilson, W. J. (1996). When work disappears: The world of the new
urban poor. New York: Knopf.

Zimmerman, M. A. (2000). Empowerment theory: psychological,
organizational and community levels of analysis. In J. Rappaport
& E. Seidman (Eds.), Handbook of community psychology
(pp. 43-63). New York: Academic/Plenum.

Wilson et al. / YOUTH EMPOWERMENT STRATEGIES 403

Downloaded from http://hpp.sagepub.com by Carmen J. Head on June 12, 2009


http://hpp.sagepub.com


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /ACaslon-Ornaments
    /AGaramond-BoldScaps
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-RomanScaps
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AGar-Special
    /AkzidenzGroteskBE-Bold
    /AkzidenzGroteskBE-BoldIt
    /AkzidenzGroteskBE-It
    /AkzidenzGroteskBE-Light
    /AkzidenzGroteskBE-LightOsF
    /AkzidenzGroteskBE-Md
    /AkzidenzGroteskBE-MdIt
    /AkzidenzGroteskBE-Regular
    /AkzidenzGroteskBE-Super
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldine401BTSPL-RomanA
    /Aldine721BT-Bold
    /Aldine721BT-BoldItalic
    /Aldine721BT-Italic
    /Aldine721BT-Light
    /Aldine721BT-LightItalic
    /Aldine721BT-Roman
    /Aldus-Italic
    /Aldus-Roman
    /AlternateGothicNo2BT-Regular
    /Anna
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Arcadia
    /Arcadia-A
    /Arkona-Medium
    /Arkona-Regular
    /AssemblyLightSSK
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /BakerSignetBT-Roman
    /BaskervilleBE-Italic
    /BaskervilleBE-Medium
    /BaskervilleBE-MediumItalic
    /BaskervilleBE-Regular
    /BaskervilleBook-Italic
    /BaskervilleBook-MedItalic
    /BaskervilleBook-Medium
    /BaskervilleBook-Regular
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskervilleMT
    /BaskervilleMT-Bold
    /BaskervilleMT-BoldItalic
    /BaskervilleMT-Italic
    /BaskervilleMT-SemiBold
    /BaskervilleMT-SemiBoldItalic
    /BaskervilleNo2BT-Bold
    /BaskervilleNo2BT-BoldItalic
    /BaskervilleNo2BT-Italic
    /BaskervilleNo2BT-Roman
    /Bauhaus-Bold
    /Bauhaus-Demi
    /Bauhaus-Heavy
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Medium
    /Bauhaus-Light
    /Bauhaus-Medium
    /BellCentennial-Address
    /BellGothic-Black
    /BellGothic-Bold
    /Bell-GothicBoldItalicBT
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellGothic-Light
    /Bembo
    /Bembo-Bold
    /Bembo-BoldExpert
    /Bembo-BoldItalic
    /Bembo-BoldItalicExpert
    /Bembo-Expert
    /Bembo-ExtraBoldItalic
    /Bembo-Italic
    /Bembo-ItalicExpert
    /Bembo-Semibold
    /Bembo-SemiboldItalic
    /Berkeley-Black
    /Berkeley-BlackItalic
    /Berkeley-Bold
    /Berkeley-BoldItalic
    /Berkeley-Book
    /Berkeley-BookItalic
    /Berkeley-Italic
    /Berkeley-Medium
    /Berling-Bold
    /Berling-BoldItalic
    /Berling-Italic
    /Berling-Roman
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /Bookman-Demi
    /Bookman-DemiItalic
    /Bookman-Light
    /Bookman-LightItalic
    /Boton-Italic
    /Boton-Medium
    /Boton-MediumItalic
    /Boton-Regular
    /Boulevard
    /BremenBT-Black
    /BremenBT-Bold
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Carta
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonTwoTwentyFour-Black
    /CaslonTwoTwentyFour-BlackIt
    /CaslonTwoTwentyFour-Bold
    /CaslonTwoTwentyFour-BoldIt
    /CaslonTwoTwentyFour-Book
    /CaslonTwoTwentyFour-BookIt
    /CaslonTwoTwentyFour-Medium
    /CaslonTwoTwentyFour-MediumIt
    /CastleT-Bold
    /CastleT-Book
    /Caxton-Bold
    /Caxton-BoldItalic
    /Caxton-Book
    /Caxton-BookItalic
    /Caxton-Light
    /Caxton-LightItalic
    /CelestiaAntiqua-Ornaments
    /Centennial-BlackItalicOsF
    /Centennial-BlackOsF
    /Centennial-BoldItalicOsF
    /Centennial-BoldOsF
    /Centennial-ItalicOsF
    /Centennial-LightItalicOsF
    /Centennial-LightSC
    /Centennial-RomanSC
    /CenturyOldStyle-Bold
    /CenturyOldStyle-Italic
    /CenturyOldStyle-Regular
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /Christiana-Bold
    /Christiana-BoldItalic
    /Christiana-Italic
    /Christiana-Medium
    /Christiana-MediumItalic
    /Christiana-Regular
    /Christiana-RegularExpert
    /Christiana-RegularSC
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Light
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /CMTI10
    /CommonBullets
    /ConduitITC-Bold
    /ConduitITC-BoldItalic
    /ConduitITC-Light
    /ConduitITC-LightItalic
    /ConduitITC-Medium
    /ConduitITC-MediumItalic
    /CooperBlack
    /CooperBlack-Italic
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /Courier-Oblique
    /Critter
    /CS-Special-font
    /DextorD
    /DextorOutD
    /DidotLH-OrnamentsOne
    /DidotLH-OrnamentsTwo
    /DINEngschrift
    /DINEngschrift-Alternate
    /DINMittelschrift
    /DINMittelschrift-Alternate
    /DINNeuzeitGrotesk-BoldCond
    /DINNeuzeitGrotesk-Light
    /Dom-CasItalic
    /Dom-CasualBT
    /Ehrhard-Italic
    /Ehrhard-Regular
    /EhrhardSemi-Italic
    /EhrhardtMT
    /EhrhardtMT-Italic
    /EhrhardtMT-SemiBold
    /EhrhardtMT-SemiBoldItalic
    /EhrharSemi
    /ElectraLH-Bold
    /ElectraLH-BoldCursive
    /ElectraLH-Cursive
    /ElectraLH-Regular
    /EnglischeSchT-Bold
    /EnglischeSchT-Regu
    /ErasContour
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /EUEX10
    /EUFB10
    /EUFB5
    /EUFB7
    /EUFM10
    /EUFM5
    /EUFM7
    /EURB10
    /EURB5
    /EURB7
    /EURM10
    /EURM5
    /EURM7
    /EuropeanPi-Four
    /EuropeanPi-One
    /EuropeanPi-Three
    /EuropeanPi-Two
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldExtendedTwo
    /Eurostile-ExtendedTwo
    /EUSB10
    /EUSB5
    /EUSB7
    /EUSM10
    /EUSM5
    /EUSM7
    /ExPonto-Regular
    /Fenice-Bold
    /Fenice-BoldOblique
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /Fenice-Light
    /Fenice-LightOblique
    /Fenice-Regular
    /Fenice-RegularOblique
    /Fenice-Ultra
    /Fenice-UltraOblique
    /FlashD-Ligh
    /Folio-Bold
    /Folio-BoldCondensed
    /Folio-ExtraBold
    /Folio-Light
    /Folio-Medium
    /FontanaNDEeOsF
    /FontanaNDEeOsF-Semibold
    /FormalScript421BT-Regular
    /Formata-Bold
    /Formata-MediumCondensed
    /FournierMT-Ornaments
    /FrakturBT-Regular
    /FranklinGothic-Book
    /FranklinGothic-BookItal
    /FranklinGothic-BookOblique
    /FranklinGothic-Condensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiItal
    /FranklinGothic-DemiOblique
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItal
    /FranklinGothic-HeavyOblique
    /FranklinGothic-Medium
    /FranklinGothic-MediumItal
    /FranklinGothic-Roman
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /Frutiger-Italic
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /Garamond-Antiqua
    /Garamond-BoldCondensed
    /Garamond-BoldCondensedItalic
    /Garamond-BookCondensed
    /Garamond-BookCondensedItalic
    /Garamond-Halbfett
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-BoldNarrow
    /GaramondITCbyBT-BoldNarrowItal
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondITCbyBT-Light
    /GaramondITCbyBT-LightCondensed
    /GaramondITCbyBT-LightCondItalic
    /GaramondITCbyBT-LightItalic
    /GaramondITCbyBT-LightNarrow
    /GaramondITCbyBT-LightNarrowItal
    /GaramondITCbyBT-Ultra
    /GaramondITCbyBT-UltraCondensed
    /GaramondITCbyBT-UltraCondItalic
    /GaramondITCbyBT-UltraItalic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Garamond-LightCondensed
    /Garamond-LightCondensedItalic
    /GaramondThree
    /GaramondThree-Bold
    /GaramondThree-BoldItalic
    /GaramondThree-Italic
    /GaramondThreeSMSspl
    /GaramondThreespl
    /GaramondThreeSpl-Bold
    /GaramondThreeSpl-Italic
    /GarthGraphic
    /GarthGraphic-Black
    /GarthGraphic-Bold
    /GarthGraphic-BoldCondensed
    /GarthGraphic-BoldItalic
    /GarthGraphic-Condensed
    /GarthGraphic-ExtraBold
    /GarthGraphic-Italic
    /Geometric231BT-HeavyC
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Giddyup
    /Giddyup-Thangs
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /Gill-Special
    /Giovanni-Bold
    /Giovanni-BoldItalic
    /Giovanni-Book
    /Giovanni-BookItalic
    /Glypha
    /Glypha-Bold
    /Glypha-BoldOblique
    /Glypha-Oblique
    /Goudy
    /Goudy-Bold
    /Goudy-BoldItalic
    /Goudy-ExtraBold
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudySans-Bold
    /GoudySans-BoldItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudySans-Medium
    /GoudySans-MediumItalic
    /Granjon
    /Granjon-Bold
    /Granjon-BoldOsF
    /Granjon-Italic
    /Granjon-ItalicOsF
    /Granjon-SC
    /GreymantleMVB-Ornaments
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Black-SemiBold
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /HelveticaNeue-BlackCond
    /HelveticaNeue-BlackCondObl
    /HelveticaNeue-Bold
    /HelveticaNeue-BoldCond
    /HelveticaNeue-BoldCondObl
    /HelveticaNeue-BoldExt
    /HelveticaNeue-BoldExtObl
    /HelveticaNeue-BoldItalic
    /HelveticaNeue-Condensed
    /HelveticaNeue-CondensedObl
    /HelveticaNeue-ExtBlackCond
    /HelveticaNeue-ExtBlackCondObl
    /HelveticaNeue-Extended
    /HelveticaNeue-ExtendedObl
    /HelveticaNeue-Heavy
    /HelveticaNeue-HeavyCond
    /HelveticaNeue-HeavyCondObl
    /HelveticaNeue-HeavyExt
    /HelveticaNeue-HeavyExtObl
    /HelveticaNeue-HeavyItalic
    /HelveticaNeue-Italic
    /HelveticaNeue-Light
    /HelveticaNeue-LightCond
    /HelveticaNeue-LightCondObl
    /HelveticaNeue-LightItalic
    /HelveticaNeueLTStd-Md
    /HelveticaNeueLTStd-MdIt
    /HelveticaNeue-Medium
    /HelveticaNeue-MediumCond
    /HelveticaNeue-MediumCondObl
    /HelveticaNeue-MediumExt
    /HelveticaNeue-MediumExtObl
    /HelveticaNeue-MediumItalic
    /HelveticaNeue-Roman
    /HelveticaNeue-ThinCond
    /HelveticaNeue-ThinCondObl
    /HelveticaNeue-UltraLigCond
    /HelveticaNeue-UltraLigCondObl
    /Helvetica-Oblique
    /HelvLight
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist777BT-BlackB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /ICMEX10
    /ICMMI8
    /ICMSY8
    /ICMTT8
    /ILASY8
    /ILCMSS8
    /ILCMSSB8
    /ILCMSSI8
    /Imago-Book
    /Imago-BookItalic
    /Imago-ExtraBold
    /Imago-ExtraBoldItalic
    /Imago-Medium
    /Imago-MediumItalic
    /Industria-Inline
    /Industria-InlineA
    /Industria-Solid
    /Industria-SolidA
    /Insignia
    /Insignia-A
    /IPAExtras
    /IPAHighLow
    /IPAKiel
    /IPAKielSeven
    /IPAsans
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /KlangMT
    /Kuenstler480BT-Black
    /Kuenstler480BT-Bold
    /Kuenstler480BT-BoldItalic
    /Kuenstler480BT-Italic
    /Kuenstler480BT-Roman
    /KunstlerschreibschD-Bold
    /KunstlerschreibschD-Medi
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LASY10
    /LASY5
    /LASY6
    /LASY7
    /LASY8
    /LASY9
    /LASYB10
    /LatinMT-Condensed
    /LCIRCLE10
    /LCIRCLEW10
    /LCMSS8
    /LCMSSB8
    /LCMSSI8
    /LDecorationPi-One
    /LDecorationPi-Two
    /Leawood-Black
    /Leawood-BlackItalic
    /Leawood-Bold
    /Leawood-BoldItalic
    /Leawood-Book
    /Leawood-BookItalic
    /Leawood-Medium
    /Leawood-MediumItalic
    /LegacySans-Bold
    /LegacySans-BoldItalic
    /LegacySans-Book
    /LegacySans-BookItalic
    /LegacySans-Medium
    /LegacySans-MediumItalic
    /LegacySans-Ultra
    /LegacySerif-Bold
    /LegacySerif-BoldItalic
    /LegacySerif-Book
    /LegacySerif-BookItalic
    /LegacySerif-Medium
    /LegacySerif-MediumItalic
    /LegacySerif-Ultra
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Slanted
    /Life-Bold
    /Life-Italic
    /Life-Roman
    /LINE10
    /LINEW10
    /Lithos-Black
    /Lithos-Regular
    /LOGO10
    /LOGO8
    /LOGO9
    /LOGOBF10
    /LOGOSL10
    /LOMD-Normal
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaMath-Symbol
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /Marigold
    /MathematicalPi-Five
    /MathematicalPi-Four
    /MathematicalPi-One
    /MathematicalPi-Six
    /MathematicalPi-Three
    /MathematicalPi-Two
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MercuriusCT-Black
    /MercuriusCT-BlackItalic
    /MercuriusCT-Light
    /MercuriusCT-LightItalic
    /MercuriusCT-Medium
    /MercuriusCT-MediumItalic
    /MercuriusMT-BoldScript
    /Meridien-Medium
    /Meridien-MediumItalic
    /Meridien-Roman
    /Minion-Black
    /Minion-Bold
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-BoldItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /MinionExp-Italic
    /MinionExp-Semibold
    /MinionExp-SemiboldItalic
    /Minion-Italic
    /Minion-Ornaments
    /Minion-Regular
    /Minion-Semibold
    /Minion-SemiboldItalic
    /MonaLisa-Recut
    /MSAM10
    /MSAM10A
    /MSAM5
    /MSAM6
    /MSAM7
    /MSAM8
    /MSAM9
    /MSBM10
    /MSBM10A
    /MSBM5
    /MSBM6
    /MSBM7
    /MSBM8
    /MSBM9
    /MTEX
    /MTEXB
    /MTEXH
    /MTGU
    /MTGUB
    /MTMI
    /MTMIB
    /MTMIH
    /MTMS
    /MTMSB
    /MTMUB
    /MTMUH
    /MTSY
    /MTSYB
    /MTSYH
    /MTSYN
    /MusicalSymbols-Normal
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-CnBold
    /Myriad-CnBoldItalic
    /Myriad-CnItalic
    /Myriad-CnSemibold
    /Myriad-CnSemiboldItalic
    /Myriad-Condensed
    /Myriad-Italic
    /Myriad-Roman
    /Myriad-Sketch
    /Myriad-Tilt
    /NeuzeitS-Book
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /CreateJDFFile false
  /SyntheticBoldness 1.000000
  /Description <<
    /FRA <>
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
    /ENU <>
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


